Universal Journal of Educational Research 5(7): 1182-1191, 2017 
DOI: 10.13189/ujer.2017.050711 


http://www.hrpub.org 


Relationship between Levels of Student Alienation and 
Hemsehrilik Attitudes of University Students: A Study on 
Kyrgyz-Turkish Manas University Students 

Yiicel Oksiiz 1 , Melek Baba Oztiirk 2 ' 


'Department of Psychology, Faculty of Literature, Kyrgyz-Turkish Manas University, Kyrgyzstan 
2 Department of Primary Education, Faculty of Education, Ondokuz Mayis University, Turkey 


Copyright©2017 by authors, all rights reserved. Authors agree that this article remains permanently open access under the 
terms of the Creative Commons Attribution License 4.0 International License 


Abstract This research is aimed to reveal the 
relationships between students’ alienation levels and their 
“hemsehrilik” attitudes. However, it is examined whether 
students’ alienation levels and “hemsehrilik” attitudes 
differentiated with regards to various variables as gender, 
class, the number of sibling and parents’ home city in this 
research. The research was prepared at relational screening 
model. It was attended to 300 university students who 
studied at Kyrgyz Turkish Manas University in 2015-2016 
academic year in spring term. Data were collected through 
“Student Alienation Scale” developed by £aglar [1] and 
“University Students of Hemsehrilik Attitude Scale” 
developed by Oksiiz [2] The analysis of data were used to 
mean, standard deviation, frequency and percentage as well 
as independent samples of t test, one-way ANOVA and 
correlation analysis. It was found that university students’ 
alienation levels were affected by class and parents’ home 
city. Also, students’ hemsehrilik attitudes were affected by 
gender, parents’ home city and the number of sibling. 
However, it was not found a significant relation between 
students’ alienation level and “hemsehrilik” attitude. 

Keywords Alienation, Student Alienation, Hemsehrilik, 
University Students, Kyrgyz- Turkish Manas University 


1. Introduction 

It is a known fact that cultural, social and technological 
transformations and developments give rise to a number of 
problems as well as making contributions to the lives of 
individuals. Alienation is one of these problems manifesting 
itself in different forms and characteristics such as burnout, 
loneliness and isolation, and severely affecting the social, 
societal and professional lives of individuals. Alienation 
refers, in the most general sense, to isolation and withdrawal 


from an environment, people, a social group or society with 
which one interacts. Although alienation has been known 
and used as a concept since the beginning of humanity, it 
seems to have been defined in different ways by researchers 
[3], For example, approaching the concept from an 
individual perspective, Horney [4] considers alienation to be 
a negative process involving abandonment of emotions, 
thoughts, desires and energy. On the other hand, Finifter [5] 
regards alienation as a sociologically-based process which 
results in one’s withdrawal from the group, society, values or 
organization in which one is. Interpreting the concept from a 
similar point of view, Mann defines alienation as “the state or 
experience of being isolated from a group or an activity to 
which one should belong or in which one should be involved.” 
[1] Tolan [6] also refers to alienation as “man’s becoming 
distant to himself, to the product he produces, to his natural 
and social environment but under the control of their 
dominance.” All these definitions point to the presence of 
two basic approaches that constitute the theoretical 
framework of alienation. One of them is the Marxist 
sociological approach which treats alienation as a social and 
historical process while the other is the psychological 
approach based on existentialism which considers alienation 
an indispensable part of human life [1] Although the 
definitions of alienation are different from one another, they 
are basically constructed, methodized and improved based 
on these two approaches. 

Although alienation, with its density, prevalence and 
various forms, is regarded as peculiar to modern society, it 
would not be wrong to claim that it is a long-standing 
phenomenon which has made its presence felt especially in 
production organizations and in many other fields such as 
education, health and art. At this point, it can be stated that 
alienation experienced in the field of education is relatively 
new. According to Sidorkin [7], alienation in education 
involves individuals’ withdrawal from learning and teaching 
processes, their growing disinterest in these processes and 
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education being reduced to a boring, monotonous and 
unappealing activity. There are many factors playing a role 
in the emergence of this situation depending on the source of 
alienation. According to §im§ek and Katita§ [8] these factors 
can be addressed in two groups as in-school and 
out-of-school factors or categorized and examined as 
organizational and environmental factors. Independently of 
previous classifications, this study made a new classification 
by taking into account the group which has been affected by 
alienation. According to the new classification, the factors 
causing alienation can be addressed in two groups as ‘factors 
that affect the educator and the learner. " Table 1 shows what 
these factors are (with the relevant research results): 


Table 1. Factors Causing Alienation in Education 


Affected 

Group 

Factors 

Relevant 

Studies 

Teachers 

Teachers' personality traits, expectations, 
desires and beliefs; their socio-economic 
status such as age, sex, place of birth, place 
of residence, marital status and number of 
children; course load, class size; their 
working hours and branches; attitudes of 
school administrators; lack of belonging; 
bureaucratic structure of schools 

[9, 10, 11, 
12, 13] 

Students 

Intensive curriculum with no connection to 
real life; lack of self-control; indifference 
and negative attitudes of families; age, sex, 
social circle; negative communication with 
teachers and school administrators; 
movement-limiting conditions; economic 
status; work out of school; lack of sense of 
belonging to school; problems related to 
academic interest and success 

[3,1,14,13, 

15] 


The factors stated in Table 1 may negatively affect 
teachers and students, causing them to lose interest in and 
motivation to the education process, to live a sense of 
burnout and loneliness and, by extension, to create a sense of 
alienation from their environment, their work or from the 
education activity itself. 

Known for his studies on this issue, Ho^goriir [16] states 
that alienation reduces the creativity of teachers, discourages 
them to improve their professional skills, lowers their 
effectiveness and productivity in learning-teaching processes, 
curtails their cooperation with colleagues, and undermines 
their contribution to students’ individual and social 
development processes. Also constituting the focus of this 
study, the effect of alienation on students is explained with a 
four-dimensional structure by Mau [17]. According to 
Yilmaz and Sarpkaya [18], each of these dimensions; 
powerlessness, normlessness, meaninglessness and isolation 
actually points to an end in itself. The first dimension, 
powerlessness, refers to having high-level objectives despite 
low expectation of achieving these objectives. According to 
Akar and Aydin [19], powerlessness constitutes an important 
dimension of alienation. The situation of students who want 
to get high grades but have low academic achievement is 
given as an example of powerlessness by sources [17]. 


Constituting the second dimension of alienation, 
normlessness manifests itself in the way that students object 
to decisions which school administration or teachers make 
about them. They abide by the rules when authority is present 
while they break the rules when authority is absent. 

The third dimension of alienation is meaninglessness. 
According to Mau [17] students who experience 
meaninglessness believe that some courses have no 
connection with everyday life and so they oppose the 
teaching of those courses. 

The last dimension, isolation, estrangement or social 
isolation, refers to the situation where one is segregated from 
one's community or reduces one’s contact with members of 
that community to minimum and withdraws oneself from 
social ties. Mau [17] emphasizes that students who 
experience social isolation regard the school and classroom 
environment as disordered, crowded and complicated. There 
are numerous studies in the literature that address student 
alienation in various ways [20, 21, 22, 23, 24, 14, 25, 26, 27, 
28, 29, 30, 31, 32, 33, 34, 35, 36, 15]. Some of these studies 
provide a descriptive assessment by examining alienation in 
terms of socio-demographic characteristics, while others 
focus on the association of alienation with such variables as 
loneliness, organizational cynicism, academic achievement 
and attitudes toward the teaching profession [37]. There are, 
however, no studies which have examined the relationship 
between “hemsehrilik” and student alienation. Therefore, the 
aim of this study is to reveal the relationship between the 
levels of alienation of university students and their 
“hemsehrilik” attitudes. 

As is known, university is an important social organization 
bringing together people of different sexes, languages, 
religions, ethnicities and cultures. Through the environment 
it creates and resources it provides, university offers the 
opportunity to experience a new academic, personal and 
social life for those people who differ greatly from each other 
[38]. This situation is known to bring with it some problems 
along with its positive aspects [39]. Involving in university 
life, young people move away from the environment and 
people they are familiar with and enter a new circle, and have 
to interact with other young people who have different views, 
life styles and understandings from them. The student profile 
of Kyrgyzstan Turkey Manas University shows that there are 
a large number of students from different countries outside of 
Kyrgyzstan, especially from Turkey. The majority of Kyrgyz 
students come from other provinces outside Bishkek [40]. 
This can lead to such problems as stress, anxiety, loneliness 
and adjustment problems in young people. However, every 
young person goes to university with certain expectations 
and wishes on their mind. When these expectations are not 
met, they may feel discontent and maladjusted, and therefore, 
alienated from the environment and people. It may be 
necessary to analyze and strengthen the sources of social 
support in order for individuals to do away with alienation 
and to achieve academic, personal and social fulfillment. In 
this respect, “hemsehrilik” ties are considered to be a strong 
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form of solidarity which provides young people with the 
support they need and reduces alienation. 

1.1. Objective of the Study 

This study aimed to determine the relationship between 
the level of alienation of students of Kyrgyzstan Turkey 
Manas University and their “hemsehrilik” attitudes. This 
study also investigated whether the students' alienation levels 
and “hemsehrilik” attitudes showed any statistically 
significant difference in terms of some of the variables listed 
below. Accordingly, the sub-problems examined within the 
scope of this study are as follows: 

1. What is the level of alienation of students participating 
in the study? 

2. Do the levels of alienation of the students participating 
in the study show any statistically significant difference 
depending on sex, grade level, place of residence of 
family and number of siblings? 

3. What is the level of “hemsehrilik” attitudes of students 
participating in the study? 

4. Do the levels of “hemsehrilik” attitudes of students 
participating in the study show any statistically 
significant difference depending on sex, grade level, 
place of residence of family, family type and number of 
siblings? 

5. Is there a statistically significant relationship between 
the levels of alienation and "hemsehrilik” attitudes of 
students participating in the study? 

2. Method 

2.1. Research Model 

Aiming to reveal the relationship between the levels of 
alienation and “hemsehrilik” attitudes of university students, 
this study is an example of the relational screening model 
which is defined in the literature as "a research model which 
tries to determine the existence and direction of the 
relationship between two or more variables" [41]Therefore, 
the relational screening model is the model of choice in this 
study as it aimed to determine the relationship between 
"hemsehrilik” attitudes and alienation levels of students. 

2.2. Study Group 

The study group is composed of 300 students studying at 
different faculties and departments of Kyrgyzstan Manas 
University (KTMU) in the spring semester of 2015-2016 
academic year. The selection of students was based on 
voluntary participation and those who stated that they 
wanted to participate in the study were included in the study 
group. Table 2 presents the demographic information of 
these students. 


Table 2. Study Group 


Variables 

Group 

f 

% 

Gender 

Female 

240 

80,0 

Male 

60 

20,0 

Grade Level 

1 

86 

28,7 

2 

84 

28,0 

3 

74 

24,7 

4 

56 

18,7 

Number of Siblings 

Two or fewer 

126 

42,0 

Three or more 

174 

58,0 

Place of Residence 
of Family 

Live in provinces 

130 

43,3 

Live in districts 

71 

23,7 

Live in villages 

99 

33,0 

Family Type 

The broken 
families 

70 

23,3 

The nuclear 
families 

192 

64,0 

The extended 
families 

38 

12,7 


Table 2 shows that 80% of the students are female and 
20% are male. 28.7% of the students are first-graders, 28% 
second-graders, 24.7% third-graders and 18.7% 
fourth-graders. 42% of the students have two or fewer, and 
58% have three or more siblings. 43.3% of the families of the 
students live in provinces, 23.7% live in districts and 33% 
live in villages. 23.3% of the students live with broken 
families, 64% live with nuclear families and 12.7% live with 
extended families. Since the university has a 
Turkish-medium education system, all the participants can 
speak, read and write well in Turkish. 

2.3. Data Collection Tools 

In this study, "Student Alienation Scale" and "Hemsehrilik 
Attitude Scale of University Students" (HASUS) were used 
as data collection tools. Detailed information on these data 
collection tools is given below. 

2.3.1. Student Alienation Scale 

The Student Alienation Scale was developed by (“aglar 
(2012) to measure the level of alienation of students. The 
scale consists of 4 sub-dimensions and 20 items. These 
sub-dimensions are powerlessness, normlessness, 
meaninglessness and isolation. 11 of 20 items contain 
statements on presence of alienation and the remaining 9 
items contain statements on lack of alienation. The items 
were rated using a five-point Likert type scale, ranging from 
“1 strongly disagree” to “I strongly agree”. The scores on the 
scale provide an overall assessment of the level of alienation. 
Accordingly, the lowest and highest scores that can be 
obtained from the scale are 20 and 100, respectively, 
indicating the higher the score(s), the more intense alienation. 
Table 3 shows the levels of alienation developed by (”aglar 
based on the total scale scores. 
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Table 3. Levels of Student Alienation 



Score Interval 

Levels 


Total Score 

Item 


Student 

Alienation 

20-35 

1.00-1.79 

Very Low 

36-51 

1.80-2.59 

Low 

52-67 

2.60-3.40 

Medium 


68-83 

3.41-4.21 

High 


84-100 

4.22-5.00 

Very High 


Table 3 demonstrates that the level of alienation of 
individuals who score between 0 and 20 is very low, between 
36 and 51 low, between 52 and 67 medium, between 68 and 
83 high and above 84 very high. The validity and reliability 
analyses of the scale were carried out by Oaglar in 2012 and 
the following results were obtained. The internal consistency 
of the subscales was .86 and the internal consistency 
coefficients of the subscales varied between .75 and .79. The 
internal consistency coefficient of the scale calculated within 
the scope of this study is .73, suggesting that the scale can be 
used as a reliable data collection tool in this study and similar 
studies. The validity analyses indicate that the structure 
obtained from the exploratory factor analysis was supported 
by the confirmatory factor analysis. The values obtained 
from the confirmatory factor analysis are as follows: 
X 2 =326.96, sd = 164, X 2 / sd= 1.99, NNFI = .95, CFI = .95, 
RMSEA = .05, SRMR = .05, GF1 = .91, AGFI = .89 and 
CFI = .95. 


2.3.2. Hemsehrilik Attitude Scale of University Students 
(HA ‘SUS) 

HASUS was developed by Okstiz (2012) to determine 
hemsehrilik attitudes of university students. The scale 
consists of 21 items, rated on a five-point Likert-type scale. 
The exploratory factor analysis carried out on the scale 
within the scope of validity tests indicates that the scale 
consists of 21 positive items and one dimension. The 
obtained structure was also supported by the confirmatory 
factor analysis. The values obtained from the confirmatory 
factor analysis are as follows: X 2 /sd=2, 65, RMSEA=0.07, 
CFI=0.96, GFI=0.86, AGFI=0.83 and NFI=0.93. The 
internal consistency coefficient calculated within the 
reliability of the scale is .91. The lowest score is 21 and the 
highest score is 105, indicating the higher the score(s), the 
higher the hemsehrilik attitude. 

2.4. Data Collection and Analysis 

The data were collected during the spring semester of the 
2015-2016 academic year. Prior to data collection, students 
were briefly informed on the purpose of the study. Students 
who agreed to participate in the study were given forms that 
included the data collection tools, and the average response 
time of each form lasted about 10 minutes. The data obtained 
in a total of three weeks with a duration of about 20-25 
minutes were analyzed using SPSS 17.00. Before the 
analysis, skewness coefficients, box graphs and 
Kolmogorov-Smirnov/Shapiro-Wilk values were examined 
to determine whether the data showed a normal distribution 
or not. The table below shows K-S/S-W values: 


Table 4. Kolmogorov-Smimov/Shapiro-Wilk Values 


Variables 

Group 

N 

X 

K-S/S-W 

HA 

SA 

HA 

SA 

Gender 

Female 

240 

2,72 

2,53 

,101 

,094 

Male 

60 

2,90 

2,58 

,083 

,078 

Grade Level 

1 

86 

2,81 

2,43 

,053 

,166 

2 

84 

2,76 

2,52 

,465 

,193 

3 

74 

2,69 

2,69 

,139 

,411 

4 

56 

2,78 

2,54 

,165 

,111 

Number of Siblings 

Fewer than three 

126 

2,85 

2,59 

,247 

,464 

Three or more 

174 

2,69 

2,50 

,123 

,101 

Place of Residence of 
Family 

Live in provinces 

130 

2,83 

2,60 

,210 

,176 

Live in districts 

71 

2,62 

2,41 

,159 

,051 

Live in villages 

99 

2,76 

2,54 

,079 

,288 
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The scores obtained from both scales were converted to 
z-score during the analysis and interpretations were made 
considering the following intervals: 

1.00-1.79= Very Low/1 strongly disagree 
1.80-2.59=Low/l disagree 
2.60-3.40=Medium/Undecided 
3.41-4.21=High/l agree 
4.22-5.00=Very High/1 strongly agree 

3. Results 

Results in this section were presented according to the 
sub-problems of the study. 

3.1. Results Related to the Sub-Problem “What is the 
Level of Alienation of Students Participating in the 
Study?” 

Table 5 shows the results regarding the level of alienation 
of the students. 


Table 5. Level of Alienation of Students 



N 

X 

Sd 

Min-Max.Values 

Student 

300 

2.54 

0.50 

1.40-3.75 

Alienation 


As can be seen in Table 5, the arithmetic mean of the 
scores of the students on the alienation scale is X=2.54 and 
the standard deviation is s=0.50, indicating that the level of 
alienation of the students is low. 

3.2. Results Related to the Sub-Problem “Do the Levels 
of Alienation of the Students Participating in the 
Study Show Any Statistically Significant Difference 
Depending on Sex, Grade Level, Place of Residence 
of Family, Number of Siblings?” 

3.2.1. Results Related to Sex 

An unrelated samples t-test was used to compare the 
alienation levels of the students by sex and the results were 
presented in Table 6. 


Table 6. Comparison of Levels of Alienation of Students by Sex 



N 

X 

Sd 

sd 

t 

P 

Female 

240 

2.53 

0.49 

298 

-0.665 

.507 

Male 

60 

2.58 

0.54 


Table 6 shows that there is not a statistically significant 
difference in the levels of alienation of the students between 
the two sexes (t 298 =-0.665, p>.05). The arithmetic means of 
the female and male students' scores are X=2.53 and X=2.58, 
respectively. The difference between the means indicate that 
the level of alienation of the male students is higher than that 
of the female students; however, the difference is not 
statistically significant. 


3.2.2. Results Related to Grade Level 

A one-way ANOVA test was performed to determine 
whether the levels of alienation of the students varied 
depending on their grade levels. For this, first, a Levene 
homogeneity test (Levene = 0.490, p> .05) was conducted. 
The result of the test indicated that the variances were 
homogeneous and so a one-way ANOVA test was applied. 
Table 7 presents the results of the one-way ANOVA test. 


Table 7. Comparison of Levels of Alienation of Students by Grade Level 



N 

X 

Sd 

df 

F 

P 

Significant 

Difference 

1 

86 

2.43 

0.46 

3-296 

3.709 

.012 

1-3* 

2 

84 

2.52 

0.51 

3 

74 

2.69 

0.51 

4 

56 

2.54 

0.50 


Table 7 shows that there is a statistically significant 
difference in the levels of alienation of the students between 
grade levels (F ( 3 _ 296 )= 3.709, p<.05). Analyses performed to 
determine which groups caused this difference indicate that 
the mean score (X = 2.69) of the third grade students is 
higher than that of the first grade students (X = 2.43). 

3.2.3. Results Related to Place of Residence of Family 

A one-way ANOVA test was carried out to determine 
whether the levels of alienation of the students varied 
depending on place of residence of their families. For this, 
first, a Levene homogeneity test (Levene = 0.695, p> .05) 
was conducted. As the variances were homogeneous, a 
one-way ANOVA test was performed. Table 8 demonstrates 
the results of the one-way ANOVA test. 


Table 8. Comparison of Levels of Alienation of Students by Place of 
Residence of Family 



N 

X 

Sd 

df 

F 

P 

Significant 

Difference 

(Tukey) 

Province 

130 

2.60 

0.51 




Province- 

District 

District 

71 

2.41 

0.47 

2-297 

3.620 

.028 

Village 

99 

2.54 

0.51 





Table 8 indicates that there is a statistically significant 
difference between the levels of alienation of the students in 
terms of the place of residence of their families (F 2 _ 29 7=3.62 0, 
p<.05). Analyses conducted to determine which groups 
caused this difference show that the levels of alienation 
(X=2.60) of the students whose families live in provinces are 
higher than those (X=2.41) of the students whose families 
live in districts. 

3.2.4. Results Related to Number of Siblings 

An unrelated samples t-test was carried out to determine 
whether the levels of alienation of the students differ 
according to the number of siblings, and the obtained results 
were given in Table 9. 
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Table 9. Comparison of Levels of Alienation of Students by Number of 
Siblings 



N 

X 

Sd 

sd 

t 

P 

Fewer than 3 

126 

2.59 

0.49 

298 

1.531 

.127 

3 or more 

174 

2.50 

0.51 


As can be seen in Table 9, there is not a statistically 
significant difference between the levels of alienation of the 
students in terms of the number of siblings (t 2 98=1.531, 
p>.05). Although the mean score (X=2.59) of the students 
with fewer than 3 siblings is higher than that (X=2.50) of the 
students with 3 or more siblings, the difference is not 
statistically significant. 

3.3. Results Related to the Sub-Problem “What is the 
Level of Hemsehrilik Attitudes of Students 
Participating in the Study?” 

Table 10 shows the results of hemsehrilik attitudes of the 
students. 


Table 10. Hemsehrilik Attitudes of Students 



N 

X 

Sd 

Min-Max.Values 

Hemsehrilik 

300 

2.76 

0.45 

1.62-3.86 


As can be seen from Table 10, the arithmetic mean and 
standard deviation of the scores of the students on the 
hemsehrilik attitude scale are X=2.76 and Sd=0.45, 
respectively, indicating that the hemsehrilik attitudes of the 
students are moderate. 

3.4. Results Related to the Sub-Problem Do the Levels of 
Hemsehrilik Attitudes of Students Participating in 
the Study Show Any Statistically Significant 
Difference Depending on Sex, Grade Level, Place of 
Residence of Family, Family Type and Number of 
Siblings? 

3.4.1. Results Related to Sex 

An unrelated samples t-test was used to compare the 
students’ hemsehrilik attitudes by sex, and the results were 
presented in Table 11. 


Table 11. Comparison of Students' Hemsehrilik Attitudes by Sex 



N 

X 

Sd 

Sd 

t 

P 

Female 

240 

2.72 

0.44 

298 

-2.811 

.005 

Male 

60 

2.90 

0.47 


As can be seen from Table 11, hemsehrilik attitudes of the 
students significantly differ depending on sex (t 298 = -2.811, 
p<.05), indicating that hemsehrilik attitudes of the male 
students are higher than those of the female students. 

3.4.2. Results Related to Grade Level 

A one-way ANOVA test was conducted to determine 
whether the students' hemsehrilik attitudes differed by grade 
level. For this purpose, first, a Levene homogeneity test 


(Levene = 0.249, p> .05) was carried out. As the variances 
were homogeneous, a one-way ANOVA test was conducted. 
Table 12 presents the results of the one-way ANOVA test. 


Table 12. Comparison of Students' Hemsehrilik Attitudes by Grade Level 



N 

X 

Sd 

Sd 

F 

P 

Significant 

Difference 

1 

86 

2.81 

0.39 

3-296 

0.878 

.453 

- 

2 

84 

2.76 

0.45 

3 

74 

2.69 

0.47 

4 

56 

2.78 

0.51 


Table 12 shows that there is not a statistically significant 
difference in hemsehrilik attitudes of the students between 
grade levels (F( 3 _ 296) = 0.8 7 8, p>.05). Although the arithmetic 
mean of the scores of the first grade students (X 1 =2.81) is 
higher than those of the second, third and fourth grade 
students (X 23;4 =2.76, 2.69 and 2.78), the difference is not 
statistically significant. 

3.4.3. Results Related to Place of Residence of Family 

A one-way ANOVA test was performed to determine 
whether the students' hemsehrilik attitudes differed by place 
of residence of their families. To this end, first, a Levene 
homogeneity test (Levene = 0.066, p> .05) was conducted. 
Since the variances were homogeneous, a one-way ANOVA 
test was carried out. Table 13 demonstrates the results of the 
one-way ANOVA test. 


Table 13. Comparison of Students' HemsehrilikAttitudes by Place of 
Residence of Family 



N 

X 

Sd 

Sd 

F 

P 

Significant 

Difference 

Province 

130 

2.83 

0.49 




Province- 

District 

District 

71 

2.62 

0.40 

2-297 

5.120 

.007 

Village 

99 

2.76 

0.41 





Table 13 shows that there is a statistically significant 
difference between hemsehrilik attitudes of the students in 
terms of place of residence of their families (F 2 _ 297 =5.120, 
p<.05). Analyses carried out to determine which groups 
caused this difference indicate that hemsehrilik attitudes of 
the students whose families live in provinces (X=2.83) are 
higher than those of the students whose families live in 
districts (X=2.62). 

3.4.4. Results Related to Number of Siblings 

An unrelated samples t-test was performed to determine 
whether the students’ hemsehrilik attitudes differ depending 
on the number of siblings and the results were given in Table 
14. 


Table 14. Comparison of Students' Hemsehrilik Attitudes by Number of 
Siblings 



N 

X 

Sd 

sd 

t 

P 

Fewer than 3 

126 

2.85 

0.45 

298 

3.087 

.002 

3 or more 

174 

2.69 

0.44 
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Table 14 shows that there is a statistically significant 
difference between the students’ hemsehrilik attitudes in 
terms of the number of siblings (t 2 98=3.0 8 7, p<.05). The 
mean score (X = 2.85) of the students with fewer than 3 
siblings is higher than that (X = 2.69) of the students with 3 
or more siblings. 

3.5. Results Related to the Sub-Problem “Is There a 

Statistically Significant Relationship between the 
Levels of Alienation and Hemsehrilik Attitudes of 
Students Participating in the Study?” 

The Pearson correlation coefficient was used to determine 
the relationship between the students' hemsehrilik attitudes 
and levels of alienation, and the results were presented in 
Table 15. 

Table 15. Relationship between Students' Hemsehrilik Attitudes and 
Levels of Alienation 



N 

r 

P 

Hemsehrilik & Student 
Alienation 

300 

0.97 

.093 


Table 15 indicates that there is not a statistically 
significant relationship between the levels of alienation and 
hemsehrilik attitudes of the students (r=0.97, p>.05). 


4. Discussion-Conclusion and 
Recommendations 

This study investigated levels of alienation and 
hemsehrilik attitudes of students and also addressed whether 
sex, grade level, number of siblings and place of residence of 
family has an effect on levels of alienation and hemsehrilik 
attitudes. 

The results indicate that the students have a moderate level 
of alienation, which is in parallel with the results of the 
studies carried out by [42, 43, 24, 32]. The fact that each 
individual differs from every other cognitively, emotionally 
and socially can lead them to experience a sense of alienation 
at different levels and intensities. Coming from different 
countries and provinces, and having more pronounced 
cultural differences, KTMU students are considered to 
experience a more intense feeling of alienation. In line with 
this, Ayhan and Balci [44] state that the Kyrgyz social 
structure consists of more than 90 nations and the country 
lacks any ideological and social infrastructure which could 
integrate this national and cultural diversity together, leaving 
especially young people vulnerable to social and 
psychological problems. However, the results suggest that 
Kyrgyzstan-Turkey Manas University might have given 
importance to integration activities in accordance with the 
purpose of establishment. For this reason, the conduct of 
qualitative studies with the existing sampling group is of 
importance to better understand the experienced alienation. 

Another result of the study suggests that sex is not a 
significant variable in terms of level of alienation, which is 


consistent with the results of many studies in the literature 
[45, 24]. On the other hand, there are some other studies 
which indicate that levels of alienation of male students are 
higher than those of female students [46, 47, 43,48,31]. §irin 
[49] accounts for this difference by suggesting that women 
are more open to communication and have a more humane 
and sensitive approach to the socialization process than men. 
Polat et al. [31] consider this difference to be a result of men 
adapting to educational environment and their surroundings 
later than women. On the other hand, lack of any statistically 
significant difference in the levels of alienation between the 
two sexes in this study suggests that there might be some 
other factors affecting the alienation experienced by the 
sample group more. Therefore, regression studies should be 
conducted on the sources of alienation with similar sample 
groups in order to determine these factors. 

Another result of the study suggests that the levels of 
alienation of the students are significantly different in terms 
of grade level. According to this result, the level of alienation 
of the third grade students is higher than that of the first grade 
students. This result is similar to those of some studies [46] 
in the literature whereas it is significantly different from 
those of some other studies [24]. For example, Ata§ and Ayik 
[46] pointed out that the alienation levels of the fourth grade 
teacher candidates were higher than those of the first grade 
students, and Ata§ and Ayik [46] accounted for this 
difference by the fact that the fourth grade teacher candidates 
were preparing for Public Personnel Selection Examination. 
From this perspective, the difference in this study may be due 
to the fact that the contents of the courses in the third grade 
are more difficult and field-oriented. 

Another result of this study is that the place of residence of 
family leads to a statistically significant difference in the 
levels of alienation of the students. The result suggests that 
the levels of alienation of the students whose families live in 
provinces are higher than those of the students whose 
families live in districts or villages. This difference may be 
due to adverse effects of urban life on socialization process. 
Higher levels of alienation of individuals may be a 
consequence of modern urban life which leads people to 
severe their primary bonds and establish relationship patterns 
based on "benefit" or "interest". 

Another result of the study is that the levels of alienation 
of the students do not differ significantly depending on the 
number of siblings. On the basis of this result, it can be 
interpreted that the number of siblings is not a factor 
affecting the alienation levels of students. However, there are 
some studies indicating that the number of siblings increases 
the level of alienation. Polat et al. [31] found that university 
students with 8 or more siblings had a higher level of 
alienation. The difference in the result of this study may be 
accounted for by the fact that the majority of KTMU students 
come from different countries and cities. Living 
geographically distant from their families may have hindered 
their communication not only with their parents but also with 
their siblings, which may have resulted in the dwindling of 
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their social support resources and increased alienation. 

Another result is related to the hemsehrilik attitudes of 
KTMU students. The result shows that the hemsehrilik 
attitudes of the students are moderate. From a social and 
political perspective, we can see the presence of two 
important structures referred to as "clan and tribe” in Kyrgyz 
society [50]. Not only does the "clan-tribe" system place a 
"kin-based” relationship to the center of the organization, but 
it also integrates some other indirect kinship elements such 
as marriage, family reunification, localism and living in the 
same neighborhood. For this reason, we can talk about the 
existence of hemsehrilik type social networks in Kyrgyz 
culture even though they are not referred to as hemsehrilik. 
As a matter of fact, the effect of these networks did not lose 
its power even in Soviet times [50]. It is, therefore, not 
surprising at all that Kyrgyz students have a moderate 
hemsehrilik attitude. 

Overall, the results reveal that the hemsehrilik attitudes of 
KTMU students differ significantly depending on sex, place 
of residence of family and number of siblings while they do 
not differ depending on grade level. In the analyses related to 
sex, the male students’ scores are higher than those of the 
female students, which may be due to the differences in the 
social networks of men and women. According to Moore 
[51], social network patterns of women are based on kinship 
relations and exhibit a more limited structure, whereas men 
often have a wider and diverse structure. Therefore, being 
born or living in the same neighborhood, village or city may 
not be sufficient and effective in the process of structuring 
women's social relations. That being said, studies show that 
men are more likely to initiate relationships while women are 
more capable of sustaining them and that men are more 
actively involved in the establishment of a relationship based 
on hemsehrilik [52, 53]. 

The analyses on the place of residence of family reveal 
that the hemsehrilik attitudes of the students whose families 
live in provinces are higher than those of the students in the 
other groups. It is known that migration from the relatively 
less developed regions to the developed regions of the 
country especially during the revolutionary periods in 
Kyrgyzstan resulted in increased urbanization and 
“shantytownization” especially in Bishkek and its vicinity 
[54]. It can also be observed in the sample group, 45% of 
which consists of students whose families live in provinces. 
From this perspective, it can be argued that increased 
urbanization and “shantytownization” may have paved the 
way for the emergence of different social networks such as 
hemsehrilik in Kyrgyz society. 

Analyses on the number of siblings indicate that the 
students with fewer than three siblings have higher 
hemsehrilik attitudes than those with more than three 
siblings. Flaving few siblings may have prompted students to 
establish different relationship mechanisms which would 
provide them with social support, which, in return, may have 
led to a significant difference in the hemsehrilik attitudes of 
the students depending on number of siblings. 


This study focuses mainly on the relationship between 
student alienation and hemsehrilik attitudes. The results of 
the analyses do not point to a statistically significant 
relationship between the levels of alienation and hemsehrilik 
attitudes of KTMU students. These results, contrary to the 
primary assumption, can be interpreted to mean that 
hemsehrilik is not a variable which reduces the alienation 
experienced by Kyrgyz students. Numerous studies 
investigating the levels of alienation of teacher candidates 
suggest that the quality of relationships with academics and 
friends is a factor affecting alienation. In connection with 
this, it was assumed that the development of a hemsehrilik 
based understanding and attitude would reduce alienation. 
Flowever, the fact that the results of the study do not support 
this assumption calls for the investigation of some other 
factors playing a role in this phenomenon. It is, therefore, 
necessary to carry out in-depth research and analyses 
including sub-dimensions in order to make more precise 
interpretations. 

In conclusion, this study reveals important findings about 
student alienation and hemsehrilik and shows that the bonds 
arising from hemsehrilik relations do not have an effect on 
student alienation. From this perspective, we believe that 
these findings will be useful to experts in the fields of 
psychology and sociology to develop new insight into 
psychological and social realities of university students in 
particular and will contribute to a better understanding of the 
social structure of Kyrgyzstan in general. 
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